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INTRODUCTION 
Since the early days of education in this province, a modem or classical language has been 
regarded as a necessary part of a well-rounded education. Consequently several languages, 
particularly Latin and French, were part of the school program. Study of a second language is 
considered an essential part of a first class education based on an analysis of educational 
programs throughout the world. In the new plan for schooling in Newfoundland, second 
language study is included in the "secondary core" category. Today, in recognition of French 
and English as official languages of Canada, the focus in second language teaching in this 
province is almost totally on French. 
Proficiency in both official languages is desirable for all students in Newfoundland and 
Labrador. Study of a second language is first and foremost an enriching educational experience, 
long recognized for its significant contribution to the social, emotional, and intellectual 
development of learners. In addition, students should have the opportunity to develop 
communication skills in French as an official language of Canada, should they desire to do so. 
Further, the ability to speak French is becoming more widely viewed as an important asset in 
finding both tempor~ry and longer term employment in Newfoundland and Labrador. 
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SENIOR HIGH CORE FRENCH 
Senior High Core French consists of four courses French 2100, 2101, 3200, and 3201. 
French 2100, 2101, and 3200 comprise the language development sequence which culminates 
with a public examination in French 3200, including a fifteen minute oral proficiency interview. 
French 3201 is based on the assumption that students have sufficient proficiency, as a result 
of their experiences to the end of French 3200, to study content directly in French. The emphasis 
in French 3201 is on the study of themes providing insight into the francophone way of life; 
specific language elements are given attention as needed, to facilitate this study. 
Course patterns for students in Senior High Core French may be as follows: 
Year One Year Two Year Three 
French 2100/2101 French 3200 French 3201 
French 2100 French 2101 French 3200 
French 2100/2101 French 3200 
French 2100/2101 French 3200 
French 2100/2101 French 3200 
Ideally, students taking Core French in senior high would take a course in French in each year. 
Students may conclude their study of Core French by successfully completing French 3200 
or, they may also do French 3201. 
3 
Presently there are three types of curriculum organization in the province for the teaching of 
French as a second language: Core French, Expanded Core French and French Immersion. Core 
French is the most accessible program in that it is available in virtually all high schools. It is 
also the least intensive second-language program in Newfoundland and Labrador, involving the 
teaching of French as a regular subject at a scheduled time in the school day. 
The study of French as a second language offers a form of personal enrichment, providing 
students with a lifelong skill and a broader view of the world. It broadens students' knowledge 
of world languages, increases their sensitivity to other cultures, and enables them to make 
connections with their own language and culture. The study of French also fosters understanding 
between Canada's two major linguistic and cultural groups. The supportive environment and 
open-ended activities of the communicative classroom promote creativity, higher-level thinking 
skills, positive self-concept, and independent decision making. 
In the work place, when many applicants have similar qualifications for a job, proficiency in 
a second language is often a decisive factor in finding employment. 
The Core French Program in Newfoundland and Labrador is organized to help students: 
• use effective strategies to learn a second language 
• develop some communication skills 
• broaden their cultural understanding 
• expand their linguistic knowledge 
• develop skills to enhance employment opportunities. 
Based on 960 hours of instructional time to the end of high school, students in the Core 
French Program 
• should have sufficient oral proficiency to participate in general, non-technical 
conversations. 
• should be able to read, with the aid of a dictionary, short articles on subjects of interest 
to them. 
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• should be able to write paragraphs that communicate ideas effectively, although errors 
may occur. 
• should have a fundamental knowledge of the language. 
• should have an increased knowledge and appreciation of the culture and aspirations of 
francophones. 
• should be able to resume the study of French .later in life, if the desire ·or need arises. 
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STATEMENT OF PURPOSE 
French 3201 is the most advanced course among those usually offered in the Core French 
Program. It is intended for students completing French 3200 in the second year of the high 
school program, who wish to continue their second language studies in their final year. In 
addition to improving communication skills and consolidating language skills, French 3201 
explores selected aspects of francophone culture. 
· French 3201 students have the opportunity to apply their knowledge and skills to learn more 
about the francophone way of life. French 3201 challenges students to use French as a 
vehicle for learning. It involves them in the study of selected writings which portray or reflect 
ways of thinking or organizing or doing things that are particularly francophone. As students 
work through the course, they expand ·the range of topics they are able to communicate on 
effectively and they increase their overall proficiency in French. 
French 3201 is intended for students who have a sincere desire for a unique challenge in their 
Core French studies. It challenges them to use French as a vehicle for learning. The course 
requires that they be able and willing to accept a large degree of responsibility for their own 
learning. 
French 3201 shares a range of objectives with other senior high courses. It aids in developing 
students' understanding of language, thus increasing their sensitiyity to language generally and 
also improving their communication skills in English. The extra challenge of study in French 
makes good work habits and self-discipline that much more important. As well, the unique 
challenge of second language learning encourages students to re-evaluate their basic assumptions 
about themselves and their lives. This encourages them to develop their mental resources and 
evolve with respect to emotional maturity and self-reliance. 
Future career possibilities and constructive use of leisure time are important considerations 
in the Core French Program. French 3201 contributes to the development of second language 
proficiency which is essential for some career paths and highly desirable for others. In some 
7 
cases, it is valuable in finding part-time work as well. The exploration of cultural activities can 
provide the basis for an enjoyable, worthwhile way to spend leisure time. 
French 3201 promotes self-discovery and tolerance. Through the exploration of values, 
patterns of behaviour, and _beliefs different from their own, students learn more about themselves 
as people and see themselves as part of a greater humanity. This encourages tolerance of diverse 
ideas, customs, and ways of thought, thereby helping students better appreciate our national 
cultural heritage. 
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COURSE OBJECTIVES 
French 3201 involves students in the study of selected aspects "la francophonie" to promote 
cultural understanding and self-awareness. Specifically, French 3201 will enable students to: 
• read authentic francophone writings 
• analyze selected resources portraying aspects of "la francophonie" 
• learn values and experiences that are uniquely francophone 
• identify common human experiences 
• explore personal values 
• communicate in French through the study of content 
• consolidate their knowledge of French vocabulary 
• expand their knowledge of French grammar 
• refine writing skills 
• enhance their viewing skills 
• broaden their understanding of themselves, their national heritage, and the larger world 
in which they live. 
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COURSE ORGANIZATION 
Introduction 
. 
The course content is organized to focus on three themes: la jeunesse; nos defis and vivre 
ensemble. Each theme is organized through the integration of audio, print and video selections. 
The suggested time allocated to the theme allows teachers and students to be selective in the 
range of activities that will be completed for each song, reading or video. The teacher must 
ensure that there is a balance between individual and group work and between oral and written 
tasks. Sufficient time is provided to allow the use of each video and audio suggested, as well 
as a wide selection of the written materials. 
It is recommended that the themes be studied in the order suggested so that la jeunesse will 
be developed first while nos defis and vivre ensemble will be completed successively. The time 
frame provides for both formative and summative evaluation throughout each theme. Final 
products can . serve for summative evaluation instruments as long as the receptive and productive 
skills are integrated in the activity. 
The Pot-Porri category contains selections which are not directly related to the identified 
themes. Teachers may choose these selections sporadically throughout the year as interest and 
time permit. Some of the print and video materials may be more challenging and are therefore 
more appropriate as enrichment activities while other selections within this section may be treated 
with less depth. 
The themes provide a context for the learning of high f requeney vocabulary related to 
the fallowing domains. 
• high school and post secondary life • correspondence 
• careers (aviation, police officer, • war and peace 
chauffeur, etc.) • fashion 
• summer jobs • health 
• travel and tourism • media 
• foods and restaurants • technology 
• childhood • equality 
• personal interests • relationships 
• nostalgia • geography 
11 
• emotions • heritage 
• nature I environment • typical Quebecois expressions 
These domains serve as a vehicle for the acquisition of new vocabulary, an essential 
component of the course. 
The intended learning outcomes for each theme serve as the essential core of the course. 
They are a detailed description of how the students can demonstrate their success in French 3201. 
This course promotes communication. This involves students expressing their needs and 
interests and interpreting given situations. Implicit in this is the dynamic nature of the classroom 
where the students take responsibility for their own learning through student-teacher and student-
student interaction. Cooperative learning is an approach to organizing the classroom to permit 
students to work together on tasks and learn from one another. Students are encouraged to 
respect the thoughts and opinions of others and to appreciate the importance of working together 
as a unit. These employability skills will be a great asset to students in their further endeavours. 
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Through their study of this theme students will: 
1. Demonstrate their comprehension of authentic francophone videos, songs and written texts by identifying 
key words, key phrases or ideas; by describing the sequence of actions, events or ideas; by identifying the 
themes and intentions of the author, speaker or singer. 
2. Compare and contrast ideas in the selections relative to: 
• high school versus university life • educational systems 
• dreams and reality . • economics 
• values such as pride in a job well done • adapting to change 
• career opportunities 
3. Describe their own experiences and support opinions relative to travel, education, relationships, career 
plans, family, leisure, nature, stereotypes. 
4. Analyze the themes, figurative language and symbolism found in the songs. 
5. Interpret the information and messages found in maps, menus and posters. 
6. Demonstrate their ability to organize camp activities and travel itineraries. 
7. Identify the use of technology in aviation, career choices, education and the service industries and assess 
its impact on their own lives. 
8. Apply their acquired knowledge and skills to a creative endeavour such as: 
• a survey • a debate 
• an interview with a real or imaginary person • an oral or written report 
• a video • a curriculum vitae 
PassePartout Les Chansons 
Quebecoises 
sans Frontieres 
Profils des 
Franf~is 
Jeunes de France 
• Demande d'emploi (4) 
• Etes-vous chahuteur 
(3) 
• L 'anniversaire de 
Marie-Edwige (4) 
• Les valeurs des jeunes 
(8) 
• Voyez a votre 
avenir(2) 
• Frederique ( 4) 
• La Manic (4) 
• Ce matin (4) 
• Notre Sentier (4) 
( ) Numbers refer 
to suggested number 
of classes needed 
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• Des craies de 
toutes /es couleurs 
(4) 
• Vivre sa vie (5) 
• Une journee de liberte 
(6) 
• Jeunesse aviation (5) 
• Bon appetit (6) 
• Colonie de vacances 
(6) 
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II. Nos Defis: 10 semaines 
Specific Learning Outcomes: 
Through their study of this theme students will: 
1. Demonstrate their comprehension of authentic francophone videos, songs and written texts by 
identifying key words, key phrases or ideas; by describing the sequence of actions, events or 
ideas; by identifying the themes and intentions of the author, speaker or singer. 
2. Compare and contrast ideas in the selections relative to: 
• causes and effects of SIDA • urban life with city life 
• protection of the environment • human relations 
• travel experiences • family relations 
• making responsible decisions • customs associated with restaurants 
3. Describe their own experiences and support opinions relative to travel, relationships, family, 
health, nature and environment. , 
4. Analyze how the songs, videos and the "affiches" relate to the theme of Nos Defis. 
5. Explain uniquely francophonie values and experiences such as French restaurantering. 
6. Demonstrate their ability to organize travel itineraries, recycling projects, and surveys. 
7. Identify and analyze the challenges facing young people and assess the ways to cope with these 
challenges. 
8. Apply their acquired knowledge and skills to a creative endeavour such as: 
• a survey • a debate 
• an interview • a video 
• an oral or written report 
Passe Partout 
• SIDA: /es faits, 
l'espoir (6) 
• Oublier ... boire (3) 
• Enquete d'opinion 
concernant 
l'environnement (3) 
• Les premiers pas du 
recyclage (4) 
• Au coeur de quotidien 
(4) 
Les Chansons 
Quebecoises 
sans Frontieres 
Projils des 
Franrais 
• Je reviens chez nous ( 4) • Y a pas de 
problemes (5) 
• Je reviendrai a Montreal 
(4) • Gourmandises (4) 
• Les jleurs de MacAdam 
(4) 
( ) Numbers refer to 
suggested number of 
classes needed 
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III. Vivre Ensemble: 10 semaines 
Specific Learning Outcomes: 
Through their study of this theme students will: 
1. Demonstrate their comprehension of authentic francophone videos, songs and written texts by identifying 
key words, key phrases or ideas; by describing the sequence of actions, events or ideas; by identifying the 
themes and intentions of the author, speaker or singer. 
2. Discuss historical facts surrounding the cultural heritage of Quebec. 
3. Compare and contrast ideas in the selections relative to: 
• the family unit • feelings of patriotism 
• professions • values 
• cultural gap between English and French • morals 
• war and peace • prejudice 
4. Describe their own experiences and support opinions relative to racism, stereotypes, war, family, 
professions, patriotism, values and morals and personality traits. 
5. Analyze the themes, figurative language and symbolism found in the songs and poems. 
6. Apply their acquired knowledge and skills to a creative endeavour such as: 
• a letter 
• a poem 
• a song 
• an ad 
• a poster/collage 
Passe Partout 
• H Comme Hockey (3) 
• /ls cherchent des 
correspondants (2) 
• Affiches ( 1) 
• Speak White (3) 
• Monopapas (4) 
• L'enfant noir (4) 
• Priere d'un petit en/ant 
negre (2) 
• Familiale (2) 
Les Chansons 
Quebecoises 
sans Frontieres 
• Mon Pays (4) 
• Les uns contre /es autres 
(4) 
• Quand /es hommes vivront 
d'amour (4) 
( ) Numbers refer to 
suggested number of 
classes needed 
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• a research project 
• a debate 
• a talk show 
• an editorial 
• a short story 
Profils des 
Fran~ais 
• Je m'appelle Amar 
(5) 
• Je vous dois 
combien? (5) 
• Vingt-deux v'la /es 
flies (5) 
Jeunes de· France 
- - - ·-··-· 
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Pot-Pourri 
Specific Learning Outcomes: 
Through their study of these selections · students will: 
I. Demonstrate their comprehension of authentic francophone videos, songs and written texts by identifying 
key words, key phrases or ideas; by describing the sequence of actions, events or ideas; by identifying the 
themes and intentions of the author, speaker or singers. 
2. Compare and contrast ideas in the selections relative to: 
• Christmas • fashion and sfyles 
• character traits • life in the North 
• attitudes of people toward their neighbours • standard and slang language 
• types of music 
• the media 
3. Describe their own experiences and support opinions relative to Christmas, character traits and feelings; 
computer technology, isolation. 
4. Analyze the themes, figurative language and symbolism found in the songs and poems. 
5. Acquire a tolerance of cultural differences 
6. Apply their acquired knowledge and skills to a creative endeavour such as: 
• press conference 
• collage 
Passe Partout 
• Devinette I (I) 
• Devinette II (I) 
• Lettres au pere Noel 
(2) 
• Lettres de demission 
du pere Noel (2) 
• Un trou dans les 
nuages (3) 
• La depression de 
l'ordinateur (2) 
• Gin change en lait (1) 
Les Chansons 
Quebecois es 
san Frontieres 
• La complainte du phoque 
en Alaska (4) 
• Les amours, /es travaux? 
(4) 
( ) Numbers refer to 
su.ggested number of 
classes needed 
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• curriculum vitae 
• fashion show 
Proflls des 
Fran~ais 
• La Guerre des 
tubes (5) 
Jeunes de France 
• Esmond (6) 
• Christophe de Canal J 
(5) 
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PHILOSOPHY OF INSTRUCTION 
Students in French 3201 have usually experienced success in earlier levels of the Core French 
Program and understand the value of learning a second language. They accept French as the 
language of the class and avail of opportunities to communicate in this language. 
The French 3201 classroom is relaxed and comfortable. Students are guided in the 
exploration high-interest selections. They are actively involved in discussing points of view, 
formulating their reactions or opinions and defending them in front of their fellow students. They 
are challenged to understand major ideas and to consider how they relate to or affect their lives. 
French 3201 teachers introduce selections through a careful development of related student 
knowledge and the artful provision of supporting information about the source, the author and 
the selection. They help students anticipate the author's treatment of his/her subject and through 
carefully crafted guiding questions, focus students in their study of a selection. 
French 3201 teachers try to anticipate the essential vocabulary students need to successfully 
study a selection. They encourage students to work out their own meanings, although they 
provide explanations when necessary. They ensure wide class participation in all activities and 
encourage an expectation of success. Teachers organize activities and then provide 
encouragement, advice, and resources to help students realize them. They identify personal 
connections to the selection under consideration and help students see the relevance to their lives. 
They ensure that students have opportunities to express their creativity. 
The resources in French 3201 allow for a variety of teaching strategies which facilitate 
student language use. Teachers employ strategies which encourage student participation. 
Students work independently, in pairs, and ·in small groups to prepare oral and written 
a~signments for class presentations. This involves much teacher-student, student-student, and 
student-class interaction. 
21 
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METHODOLOGY 
French 3201 is organized thematically with a variety of selections at varying levels of 
difficulty. Since different selections lend themselves to different approaches, teachers must 
ensure a variation in terms of presentation, activity and resources. This would sustain student 
interest and lead to a balanced development of listening, speaking, reading and writing skills. 
Lesson plans should incorporate many student-centered activities, allowing adequate time for 
students to work independently, in pairs and in small groups. These activities will require 
student-student, student-teacher, and student-class interaction. During all such work students need 
the freedom to apply their linguistic competence, take risks, make errors and encounter 
frustrations while using the second language. 
Each class should begin with a short warm-up activity which will serve both to put students 
at ease and to ensure some continuity from selection to selection. The introduction of a new 
theme will necessitate the presentation of appropriate background information. This presentation 
may take the form of biographical information on the authors, related information on their 
writings and the socio-cultural content of the selection. The teacher must also relate the content 
to the students' own personal experiences. 
Accuracy of language use is desirable in French 3201 as in other French courses. However, 
the emphasis on _accuracy will vary with the type of activity in which students are engaged. For 
example, in conversation, students' ability to communicate is stressed rather than the accuracy 
of the language used. While some correction may be necessary, students involved in this type 
of activity should be interrupted as seldom as possible. Accuracy should be expected when 
students have more opportunity to prepare and reflect upon their responses. In such cases 
expectations for student performance are higher. 
The treatment of grammar will arise from course content and will be tailored to the individual 
student's needs. A student may encounter specific grammatical difficulties when dealing with 
content. Occasionally, the teacher will identify a grammatical item which is causing difficulty 
to several students, thus finding it necessary to devote teaching time to grammar. 
23 
To aid teachers in their daily task of lesson preparation and long-term planning, the following 
guidelines may be helpful. 
I. Preparation Guidelines: 
II. 
1. Articulate the learning outcomes 
2. Preview the content of the theme 
3. Organize the overall approach 
4. Order the choice of selections 
5. Obtain the necessary resources 
Presentation Guidelines: 
1. Begin each class with a short warm-up activity to put students at ease and to ensure 
some continuity from selection to selection. 
2. Introduce the selection by asking general questions related to the theme. 
3. Personalize the theme by relating it to the students' experiences. This tends to create 
student interest. 
4. Examine the title and/or illustrations to help students further anticipate the selection. 
5. Provide any necessary background information that will aid in comprehension of the 
selection. i.e. biographical, social-cultural, related writing. 
Throughout this process, it is recommended to introduce any new vocabulary or structure 
pertinent to the comprehension of the selection. 
III. Recommended Approach: 
(A) Written Selections 
1. Warm-up 
2. Read selection. The teacher may wish to read to the class, have individuals read 
aloud or assign the selection as silent reading. 
3. Pose general questions to verify comprehension of selection . 
. 
4. Personalize the selection by linking this selection to students' experience. 
24 
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5. Assign activities/projects: 
- comprehension/literary appreciation questions 
- vocabulary study 
- creative writing 
- oral presentation 
(B) Audio Selections 
1. Warm-up 
2. Present song as a listening activity. 
3. Question students as to their initial reaction to the song. 
4. Replay song. Give questions to guide their listening. 
5. Pose more indepth questions. 
6. Present specific insights to complete overall comprehension of song. 
7. Link the selection to other songs that students may know. 
8. Distribute lyrics 
9. Assign appropriate follow-up activities/project: 
- comprehension/literary appreciation questions 
- vocabulary study 
- creative writing (for example adding A verse) 
- effective use of language/literature devices 
- sing-a-long/lip sync 
(C) Video Selections 
Video France: Projils des Fran~ais 
Video Jeunesse: Jeunes de France 
1. Warin-up 
2. Present video to class without script. 
3. Question students on their initial reaction to video. 
25 
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4. Replay video. Provide students with questions to guide their viewing (questions 
may be provided in teacher's manual). 
5. Pose more in depth questions. 
6. Link video content to personal experiences of students. 
7. Assign appropriate follow-up activities/projects: 
- comprehension questions 
- vocabulary study 
- creative writing 
- read the script 
- lip sync I role-play of script 
- dramatization of the script or similar scenario for the production of student video 
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EVALUATION 
An evaluation plan is an essential part of effective teaching providing students and teachers 
with direction for their efforts and indicating their progress in relation to course objectives. At 
the start of the school year, the teacher should establish both a formative and summative 
evaluation scheme. Ideally this would be done through discussion with the students. The 
students need· to know which activities have been identified for assessment and the criteria by 
which their efforts will be evaluated. The plan should incorporate the following principles: 
1. It should be FLEXIBLE. Since students show varying degrees of progress during the 
school year, the evaluation scheme should be flexible enough to permit the teacher to 
recognize such progress. 
2. It should emphasize CONTINUOUS evaluation. This would serve to inform students 
about their progress and would allow the teacher to identify specific problems which 
require re-teaching. 
3. It should include evaluation instruments which are CRITERION REFERENCED in that 
they reflect the specific learning outcomes of the course. 
It is recommended that teachers use the following grading scheme in their evaluation: 
Oral Production: 20°10 
For assessment purposes, this is an example of spontaneous work. It is the day to day oral 
work by the students based on participation in routine activities. For example, students speak 
for one minute after rolling a die on which several topics are written. This type of evaluation 
is done on a continuous basis and is considered as individual production. 
Oral Presentation: 20°10 
For assessment purposes this is an example of prepared work. It can include debates, role-
plays or skits, research-based oral reports, recitations. This type of evaluation can be considered 
as an individual or group type of production. Students will be required to complete a minimum 
of one presentation per theme. 
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Creative Writing: 30°/o 
For assessment purposes this is an example of prepared work in that it follows the process 
of preparing an outline, writing a draft, editing it, rewriting, and proofreading before submission. 
This category includes precis writing, poetry, songs, research, compositions, surveys, letter and 
journal writing. If journal writing is included, it should be considered an example of spontaneous 
work. Students will be required to complete a minimum of six writing samples; three of which 
must be compositions. 
Quizzes/Tests/Exams: 30°/o 
For assessment purposes these items are examples of spontaneous work, even though to some 
extent the work is controlled. For controlled activities, students usually have to select a response 
from a list provided or fill in a word(s). Such items can generally be graded as simply right or 
wrong. This, however, is not true of one or two word responses to questions; these may involve 
other aspects such as pronunciation and structure. Given the demands on students in this context, 
student performance can only reasonably be assessed on the basis of comprehensibility. Possible 
items include word study, cloze test, dictation, general questions, guided/free compositions, 
poems/songs, precis, writing reactionary items and questions based on an unseen passage. 
Criteria for Spontaneous Language Performance 
Oral Expression: 
This is a demanding type of performance but vital for the students' success in the course. 
Spontaneous Oral Performance requires the student to do the following: 
• understand the message 
• recall information related to that message 
• select appropriate vocabulary and language patterns to express ideas or comments 
• organize ideas or comments into comprehensible language 
• express the message within a time limit 
The teacher should focus more on the message which the student is attempting to 
communicate, and less on the form of the message. The following questions should be answered 
by the teacher: 
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• Does the student understand? 
• Is the message transmitted comprehensible to the audience? 
If the factual or interpretative points are comprehensible, this is acceptable performance. To 
distinguish quality in relation to the factual content teachers may use the scale located in the 
appendix. When employed regularly, this is a reliable and valid means of evaluating oral work. 
Written Expression 
Within the framework outlined for evaluation in French 3201, test and exam items such as 
opinion or personal interpretation · questions, are considered Spontaneous Language 
Performance. Student work is a first draft prepared under a time constraint with little 
opportunity for editing and rewriting. Therefore, these test or exam items should be graded 
mainly on the basis of the following components: content, logical ordering and vocabulary. 
The appendix contains a scale incorporating these criteria. 
Criteria for Prepared Language Performance 
Prepared Language Performance activities can be written submissions or oral presentations. 
A student is required to do the following: 
• prepare an initial draft 
• discuss this in a student-teacher or small group conference 
• rewrite, revise, edit work incorporating all suggested improvements 
• proofread final draft 
• present or submit work for grading 
The teacher assesses this work according to the following criteria: 
• content 
• logical ordering 
• vocabulary 
• organization 
• clarity of expression 
• grammatical accuracy 
• style 
29 
The appendix contains a weighted scale incorporating these criteria of performance. 
Affective Domain 
In-class participation and positive attitudes towards francophones and their way of life are 
essential to a successful French 3201 course. While difficult to measure, the teacher must 
consider these areas to ensure students derive the fullest possible benefit from the course. These 
aspects of the Affective Domain can be evaluated by means of a rating scale found in the 
appendix. 
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AUTHORIZED RESOURCES 
DeMeo, P., Taggart, M. (1992). Passe-Partout. Montreal: Les Editions Addison Wesley limitee. 
Duthu, c. (1994.. Video Jeunesse: Jeunes de France. Mississauga: Copp Clark Longman. 
·• video 
• video manual 
Martel, A., Savoie, L. (1992). Les chansons quebecoises sans frontieres. Ville Lasalle: Editions 
Hurtibise HMH. 
• guide du maitre 
• cassettes (2) 
Fouletier-Smith, N. (1992). Video France: Profils des fran~ais. Mississauga: Copp Clark 
Longman. 
• video 
• instructor's manual 
Hebert, Roger (1990). Le Guide: grammaire pratique pour le secondaire. Montreal: Centre 
educatif et culture! inc. 
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RECOMMENDED RESOURCES 
Boucher, A.M., et al. (1992). Via. Lasalle, Quebec: Marchel Didier Inc. 
DeMeo, Patricia (1986). Situations: Textes divers du monde francophone. Don Mills, ON.: 
Addison-Wesley Publishers Limited 
Dube, Ann, Pierre Dube & Paul Socken (1992). Patrimoines: La francophonie en Amerique du 
Nord. Toronto, ON.: Harcourt Brace Jovanovich Canada Inc. 
Fay-Baulu, Cecile et al. (1992). Vouloir ... c'est Pouvoir. Toronto, ON.: Holt, Rinehart et 
Winston of Canada. 
Elizov, Henriette et al. (1991). Des textes et au-de/a. Toronto, ON.: Holt, Rinehart et Winston. 
Hadley, Anita & Jacqueline van Campen (1985). Gens de chez nous. Toronto, ON.: Irwin 
Publishing. 
Kenny, Morgan (1983). Decouvertes: antho/ogie. Toronto, ON.: D.C. Heath Canada Ltd. 
Mollica, Anthony & Bernadette Larochelle (1990). Reflets d'un pays poemes et chansons. 
Welland, ON.: Editions Soleil Publishing Inc. 
Stelle, Ross & Jose Pavis (1993). L 'Express: Aujourd'hui la France. Lincolnwood, Ill.: National 
Textbook Company. 
Vary, Andree (1993). Contes et legendes de France. Lincolnwood, Ill.: National Textbook 
Company. 
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APPENDIX 
Scales: 
1. SPONTANEOUS LANGUAGE PERFORMANCE (Oral) 
CONTENT 
Most Major Points 5 4 3 2 I 0 No Major Points 
STUDENT NAME: 
DATE: 
2. SPONTANEOUS LANGUAGE PERFORMANCE (Written) 
CONTENT (10) Most Major 5 4 3 2 1 0 No Major 
Points Points -- · 
LOGICAL Events in 5 4 3 2 I 0 No Logical 
ORDERING (5) Sequence Sequence 
VOCABULARY (5) Well-chosen 5 4 3 2 1 0 Repetitive 
Variety Below Average 
STUDENT NAME: 
DATE: 
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3. 
4. 
t 
PREPARED LANGUAGE PERFORMANCE 
. J.ll " ·~ lfJ. ·.-.~ •. , 4 
. . ·.  .. ..... 
CONTENT (10) Most Major 5 4 3 2 1 0 No Major 
Points Points 
VOCABULARY (5) Well-chosen 5 4 3 2 1 0 Repetitive 
Variety Below Average 
LOGICAL (10) Excellent 5 4 3 2 1 0 Non-existent 
CLARITY OF Easily 5 4 3 2 1 0 Incomprehensible 
EXPRESSION (10) Understood 
GRAMMATICAL Very Few 5 4 3 2 1 0 Many Errors 
ACCURACY (5) Errors Major & Minor 
STYLE (5) Original 5 4 3 2 1 0 Unimaginative 
STUDENT NAME: 
DATE: 
AFFECTIVE DOMAIN 
Participation 
Tolerance of differences among people 
General awareness of francophone way of life 
Continuing desire to increase understanding of francophone way of life 
Student can be rated: 
A Excellent 
B Good 
c Fair 
D Poor 
STUDENT NAME: 
DATE: 
** Adapted from R. Valette, "Evaluation of Learning in a Second Language", B. 
S. Bloom et al., (1971) Handbook on Formative and Summative Evaluation of 
Student Learning, McGraw-Hill Book Company, New York. 
36 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 


